
LESSON PLAN  LESSON: A.1 
Teacher:  Subject: English  
Grade: 9 Unit: 2 Date:  
SKILLS AND UNDERSTANDING  
Learning objectives:   

Listening: To listen to a presentation and 
sequence the main points.  
Reading: To use information in a text to solve 
mathematical problems.  

 

Learning outcomes: By the end of the lesson, 
learners will be able to ...   

• listen to a press conference about a future 
project and sequence the main talking points.  
• draw out the relevant numbers from a text 
and solve math word problems.  

 

Link to prior learning: word problems, identifying main points, distance (in kilometers) 
21st Century Skills: None 

Key vocabulary: capsule, cargo, tube, speed, velocity, resistance, track 
Key expressions/structure: future continuous 

Common misconceptions for learners, ways of identifying these and techniques for addressing 
these misconceptions:   
Some learners may have difficulty sequencing the statements and connecting the summarizing 
statements to what is said in the recording. Go over the statements before playing the recording 
and ensure that the vocabulary is understood. 
Some learners may have difficulty solving math word problems. Guide the learners through 
identifying the key data and how to translate the numbers in the text to math formulas. 
Resources/equipment needed:  
Course Book page 29 
Work Book page 31 
Audio track 7 
 
UNIT 2 LESSON A.1 TASKS/ACTIVITIES  
 
Resources  Starter  
Coursebook 
page 29 

 
 

Activity 1  
1 Draw the learners’ attention to the map of the UAE. Prompt the learners to find 
their Emirate and hometown on the map.  
2 In pairs, the students use the prompt questions to think about how they travel 
around the Emirates and the distance/time required.  
3 On the board, review the key points, prompting learners to provide the answers. 
Key points: Distance between towns, hours needed to travel, methods of 
transportation in the past and present.  
4 Discuss how Emiratis could be traveling in the future. What modes of 
transportation are possible?  

 
 



 
 
 
 

Resources  Main Activity   

Coursebook 
page 29 
Audio track 
7 
 

 

Listening: Activity 2  
1 Tell the learners that one possible future transportation is the Hyperloop. Ask if any 
learners know what a Hyperloop is.  
2 Draw their attention to the diagram at the bottom of the page. Outline/define the 
key vocabulary of the Hyperloop parts. Then explain speed and resistance and how it 
affects speed.  
3 Tell the learners that they will be listening to an Emirati engineer present the new 
Hyperloop project that will connect the cities in the Emirates. They will be journalists 
taking notes.  
4 Read over the statements in the book, provide any clarification as needed.  
5 Learners listen to the recording and number the statements as they are said.  
CORE  
Feedback  
Correct as class  
Answers:  
From top to bottom: 2, 1, 4, 3, 5  

 

 

 
Differentiation Activity (Support): Pause after each question and identify the 
statement as a class.  

 

 

 

 
Differentiation Activity (Stretch): After the activity, have the learners work as a 
team to describe how the Hyperloop works, using hand movements to show 
movement.  

 

Workbook 
page 31 

Workbook: Activity 1  
1 Remind learners of word problems they do in math class. Explain what a word 
problem is. Do a simple one verbally (If I have five apples and I eat two, …)  
2 Tell the learners that an important skill is to find the numbers they need from the 
text to finish the math problem.  
3 Introduce the Hyperloop text to the students. They read the text and follow the 
instructions, highlighting the important information.  
4 Once all the information has been highlighted, they complete the word problems, 
using the hint box to help them figure out the required math.  
5 Correct as a class. Have the students come up and write the math formulas on the 
board to justify their answers.  

CORE  
Feedback  

Make sure that learners understand the text and focus on finding the important 
information.  
Answers:  



 

1 7.5 minutes, 2 8.7 minutes, 3 7.38 minutes  

 

  
Differentiation activities (Support): Once the learners have highlighted the important 
numbers, prompt answers and write them on the board.  

 

  
Differentiation Activity (Stretch): Add more destinations to extend the Hyperloop 
(Distance to Riyadh: 850 kilometers)  

 

Workbook 
page 31 

 

Workbook: Activity 2  
1 Go over the vocabulary box words, writing them on the board. Project the diagram of 
a Hyperloop or draw attention to the picture on page 29, and prompt them to explain 
the key terms.  
2 Learners read the text and identify any words they are not familiar with. They then 
write in the missing words.  

CORE  
Feedback  

Learners show peer or group and read their answers.  

Answers:  
tube, track, resistance, speed, cargo, destinations  

Resources  Plenary  
   

Divide the class into several groups. In order to further practice numbers and 
pronunciation, write a series of math problems on the board, such as 25 x 4 =, 60 – 25 
=, etc… Start off with quite simple problems, inviting learners from each group to give 
the answers, assisting with pronunciation where necessary.  
If time allows, ask the groups to create some math problems and give them to the 
other groups to solve.  

 

Learning styles catered for (�): 
Visual/Auditory: Yes Read/Write: Yes Kinaesthetic: Yes    

Assessment for learning opportunities):  
Observation   Learner self-assessment  Oral questioning  Peer assessment  
Quiz  Learner presentation  Written work and 

feedback  
Verbal feedback  

Standards/SLOs:  

  
 

 



LESSON PLAN  LESSON: A.2 
Teacher:  Subject: English  
Grade: 9 Unit: 2 Date:  
SKILLS AND UNDERSTANDING  
Learning objectives:   
Listening: To listen to a presentation and take 
notes. 
Writing: To write shortened notes based on 
aural information. 

  
 

Learning outcomes: By the end of the lesson, 
learners will be able to ...   
• listen to a press conference about a future 
project and write notes. 
• use notes to answer comprehension questions 
about a previously 
heard recording. 
 

 
Link to prior learning: word problems, identifying main points, distance (in kilometers)  
21st Century Skills: None  

 
 

 
 
 

Key vocabulary: capsule, cargo, tube, speed, velocity, resistance, track  
Key expressions/structure: future continuous  

Common misconceptions for learners, ways of identifying these and techniques for addressing 
these misconceptions:   
 

Learners may think it is difficult to write notes while listening to a recording. Encourage the learners 
to take their time and write complete notes, showing them how to write short phrases and not 
complete sentences and pause the recording after each point so that the  students can finish writing 
their notes. 

Resources/equipment needed:  
Course Book page 30 
Work Book page 32 
Audio track 7 
 
UNIT 2 LESSON A.2 TASKS/ACTIVITIES  
 
Resources  Starter  
   

1 Brainstorm future modes of transportation in the Emirates with students. Write a 
list on the board while 
explaining each vehicle. (Possible answers: helicopter taxi, driverless cars, space 
flight). 
2 Go over each method of transportation and have the students vote on the method 
of transportation they would 
like to take. 
3 Ask them which of these methods of transportation can really happen, or if they are 
unrealistic.  

 

 



 
Resources  Main Activity   

Workbook 
page 8 
 

 
 

 
Workbook: Activity 3  
1 Go over the vocabulary covered in the previous activity and write the words down 
on the board.  
2 Have learners work in pairs to discuss and draw the diagram of a Hyperloop train, 
labeling it with the key vocabulary.  
3 Ask volunteer pairs to stand up and present their diagram, explaining to the class 
how a Hyperloop works.  
DESIRABLE  

Feedback  
Comprehension checks and elaboration questions (how can a Hyperloop capsule 
move so quickly?) and check for vocabulary comprehension.  

Answers:  
Learners’ own: Diagrams should use all the vocabulary and be comparable to the 
diagram in the coursebook. 

 

Coursebook 
page 30 
Audio track 
7 

 
Listening: Activity 3  
1 Go over the Language Tip box with the students and demonstrate how to write 
shorthand notes on the board. Have the learners practice writing notes by reading a 
short passage from a text in the book.  
2 Draw their attention to the graphic organizer at the bottom of page 30. Go over 
each guiding question that they will need to listen for during the recording.  
3 The students take notes based on the guiding questions.  
4 Play the recording twice; the second time to let students check their notes and add 
to them.  
5 Students work in pairs to compare notes and add missing information.  
6 Draw four squares on the board, one for each question, and have the learners 
provide their notes, writing them on the board.  

CORE  
Feedback  

Help learners create notes in short form, showing how to cut down on the number of 
words that need to be used.  
Answers:  

Learners’ own.  
 

 

 

 
Differentiation Activity (Support): Pause after each question and fill in the notes on 
the board with the students.  

  



 
 

Differentiation Activity (Stretch): After the recording, read the word problem in 
the workbook and have the students write notes in their notes section.  

 

Coursebook 
page 30 
Audio 7  

Listening: Activity 4 
1 Draw learners’ attention to the 3 incomplete sentences in Activity 4.  
2 Explain that they will need to listen to the audio and complete the missing text as they 
listen.  
3 Remind learners that this is an important skill for completing tasks that they will likely 
encounter in exam questions.  
4 If learners are struggling, play the recording again.  

CORE  
Feedback  

Go through the answers as a whole class. Invite learners to identify the tense that is 
used in all three sentences (future continuous) 
Answers:  
1 will be taking; 2 will be carrying; 3 will be building / will be carrying 
 

Workbook 
page 32  

 
Workbook: Activity 4  
1 Read over the questions with the learners, drawing their attention to how they are 
connected to different sections from the notes activity in the coursebook.  
2 Learners look over their notes and write complete sentences answering the 
questions.  
3 Correct as class.  
CORE  

Feedback  
Check that learners are writing complete sentences to answer the questions and not 
simply copying their notes.  

Answers:  
(Sample):  

1 A Hyperloop is a tube that a capsule travels in. It travels on tracks made of magnets.  

2 The Hyperloop can bring cargo from boats to businesses very quickly.  
3 The Hyperloop can bring people to their destination in minutes.  

4 The Hyperloop will move people and cargo quickly. This is good for business and the 
environment.  

 

Coursebook 
page 30  

 
Speaking: Activity 5 & 6 
1 Divide the learners into several groups of 3-4.  
2 Tell the learners they will now think about life in the future.  
3 Ask one learner to read out the three prompts in Activity 5, “How will you get to 
school; How will things be delivered; How will people go to other cities?” 
4 Allow the groups plenty of time to discuss. Monitor and encourage ideas and assist 
with any language problems.  



5 After the groups have began to run out of ideas, get leaners to change groups and 
share their ideas with the classmates.  
 
Feedback 
Invite ideas from learners, making any notes of good language use on the board.  
 
Answers: 
Learners’ own 

Resources  Plenary  
  

 

Play a game of ‘Backs to the Board’, using vocabulary from the two lessons.   

Learning styles catered for (�): 
Visual/Auditory: Yes Read/Write: Yes Kinaesthetic: Yes    

Assessment for learning opportunities):  
Observation   Learner self-assessment  Oral questioning  Peer assessment  
Quiz  Learner presentation  Written work and 

feedback  
Verbal feedback  

Standards/SLOs:   
  
 

  
 

 

 



	

	

LESSON	PLAN	 LESSON:	B.1	
Teacher:	 Subject:	English	
Grade:	9	 Unit:	2	 Date:	
SKILLS	AND	UNDERSTANDING	
Learning	objectives:		
Reading:	
To	develop	learners’	ability	to	
develop	learners’	ability	to	read	
for	specific	information	and	infer	
the	meanings	of	new	words	
	

Learning	outcomes:	By	the	end	of	the	lesson,	learners	
will	be	able	to	...		
• read	texts	about	a	specific	topic	and	gather	specific	

information.	
• infer	the	meanings	of	words	from	context.	

Link	to	prior	learning:	Learners	will	have	seen	the	future	continuous	in	the	previous	lesson	and	
will	already	have	had	exposure	to	future	forms.		
21st	Century	Skills:	Reinforce	learning	to	articulate	thoughts	and	ideas	in	English	using	oral,	
written,	and	non-verbal	communication	skills.		
Key	vocabulary:	hybrids,	horsepower,	warranty,	luxury,	comfort,	features,	safety,	speed	
Key	expressions/structure:	future	continuous		
Common	misconceptions	for	learners,	ways	of	identifying	these,	and	techniques	for	addressing	
these	misconceptions:	When	using	future	forms,	learners	may	tend	to	overuse	will,	resulting	in	
grammatical	errors.	Encourage	learners	to	use	future	forms	correctly	and	to	avoid	translating	
directly	from	L1.			
Resources/equipment	needed:	
Coursebook	pages	33-34	
Workbook	page	35	
Board	

UNIT	2	LESSON	B.1	TASKS/ACTIVITIES	
Resources	 Starter	

	
Coursebook	p33	 1. Begin	by	asking	learners	if	they	have	a	driver’s	license/car.	Ask	

additional	questions	to	generate	interest	and	introduce	the	topic,	
such	as	which	cars	they	like	or	would	like	to	have,	what	their	favorite	
car	is,	and	so	forth.		

2. Draw	learners’	attention	to	the	questions	at	the	top	of	the	page.	Pose	
the	questions	to	learners	as	a	class,	eliciting	possible	ideas/answers.		

3. Pair	learners	off	and	give	them	a	few	moments	to	answer	the	
questions	together.		

4. Elicit	feedback.		
Feedback	
Learners	volunteer	ideas	to	the	class.		
Answers:	
Learners’	own.		

Resources	 Main	activity		

Coursebook	p33	 Reading:	Activity	1		
1. Draw	learners’	attention	to	the	introduction	and	the	accompanying	

question.	(Time	permitting,	elicit	some	ideas	as	to	possible	answers	
prior	to	reading.)		



	

	

2. Have	learners	read	the	text	and	answer	the	question.		
3. Elicit	correct	responses.		

CORE	
Feedback		
Have	learners	answer	the	question	and	write	the	correct	answers	on	the	board	
for	all	to	see,	because	they	are	ideas	that	will	repeat	throughout	the	lesson.		
Answers:		
speed,	safety,	design,	comfort,	price,	and	the	environment	

Coursebook	p33	 Reading:	Activity	2		
1. Have	learners	look	at	the	picture	of	a	car	with	its	accompanying	short	

texts.		
2. Give	learners	a	few	minutes	to	read	the	texts	and	match	the	headings	

in	to	each	text,	A-F,	according	to	content.		
3. Have	learners	compare	their	answers	in	pairs.		
4. Elicit	correct	answers.		

CORE		
Feedback		
Have	learners	provide	the	answers	and	write	them	on	the	board	to	be	sure	
everyone	has	copied	them	down.		
Answers:		
Speed,	b;	Safety,	e;	Design,	c;	Comfort,	d;	Price,	a;	The	Environment,	f		

Coursebook	p34	 Reading:	Activity	3		
1. Have	learners	read	the	texts	again,	this	time	filling	in	the	missing	

spaces	with	the	words	from	the	box.		
2. Learners	can	compare	their	answers.		
3. Elicit	the	correct	answers	from	learners.		

CORE	
Feedback		
If	possible,	project	the	texts	and	have	learners	come	up	to	the	board	and	write	
the	answers	in.	Otherwise,	have	learners	answer	the	questions	in	the	
conventional	way.		
Answers:		

4. A:	warranty;	B:	horsepower;	C:	sports;	D:	luxury;	E:	dangerous;	F:	
hybrids		

Workbook	p35	 Workbook:	Activity	1		
1. Draw	learners’	attention	to	the	example	and	model	the	activity.		
2. Have	learners	match	the	words	to	their	definitions.		
3. Learners	compare	answers	with	a	partner.		
4. Elicit	correct	responses	from	the	class.		

CORE		
Feedback		
Call	on	learners	to	provide	the	answers	for	the	class.		
Answers:		

5. 1	d,	2	h,	3	c,	4	a,	5	g,	6	i,	7	b,	8	e,	9	j,	10	f	



	

	

	 Differentiation	activities	(Support):	
Put	learners	in	pairs	to	do	the	activity	from	the	start.		

	 Differentiation	activities	(Stretch):	
Have	learners	cover	the	left-hand	column	and	guess	the	words	only	using	the	
definitions.		

Workbook	p35	 Workbook:	Activity	2	
1. Draw	learners;	attention	to	the	example	(1)	and	model	the	activity.		
2. Have	learners	complete	the	sentences,	checking	in	pairs.		
3. Elicit	correct	responses.		

CORE	
Feedback	
If	possible,	project	the	texts	and	have	learners	come	up	to	the	board	and	write	
the	answers	in.	Otherwise,	have	learners	answer	the	questions	in	the	
conventional	way.		
Answers:	
1.	safety		2.	luxury		3.	the	environment		4.	warranty		5.	horsepower		6.	hybrids		
7.	motor	vehicles		8.	speed		9.	features		10.	comfort	

Workbook	p35	 Workbook:	Activity	3	
1. Learners	write	sentences	using	words	from	the	previous	two	activities.	

(Learners	may	use	multiple	words	in	the	same	sentence.)	
2. Learners	share	their	sentences	in	pairs/groups.		
3. Elicit	some	examples	of	learners’	sentences.		

DESIRABLE		
Feedback	
Have	strong	learners	come	to	the	front	and	write	example	sentences	for	
everyone	to	see.		
Answers:	
Learners’	own	answers.		

Resources	 Plenary	
	 Learners	write	one	of	their	sentences	on	a	piece	of	paper	and	hand	it	in	before	

leaving	class.		
Learning	styles	catered	for	(ü):	
Visual		
ü	

Auditory		
ü	

Read/Write		
ü	

Kinesthetic	
ü	

Assessment	for	learning	opportunities	(ü):	
Observation	
ü	

Learner	self-assessment	
ü	

Oral	questioning	
ü	

Peer	assessment	
ü	

Quiz	 Learner	presentationü	 Written	work	and	
feedback	ü	

Verbal	feedback	
ü	

	

	

	

LESSON	PLAN	 LESSON:	B.2	
Teacher:	 Subject:	English	
Grade:	9	 Unit:	2	 Date:	



	

	

SKILLS	AND	UNDERSTANDING	
Learning	objectives:		
Speaking:	

To	develop	learners’	ability	to	
express	opinions/predictions.	

Learning	outcomes:	By	the	end	of	the	lesson,	learners	
will	be	able	to	...		
• Express	opinions	about	the	future/predictions	using	

the	verbs	think/feel/believe	and	justifying	their	
ideas	using	because.		

Link	to	prior	learning:	Learners	will	have	seen	the	future	continuous	in	the	previous	lesson	and	
will	already	have	had	exposure	to	future	forms.		
21st	Century	Skills:	Reinforce	learning	to	articulate	thoughts	and	ideas	in	English	using	oral,	
written,	and	non-verbal	communication	skills.		
Key	vocabulary:	hybrids,	horsepower,	warranty,	luxury,	comfort,	features,	safety,	speed	
Key	expressions/structure:	future	continuous		
Common	misconceptions	for	learners,	ways	of	identifying	these,	and	techniques	for	addressing	
these	misconceptions:	When	using	future	forms,	learners	may	tend	to	overuse	will,	resulting	in	
grammatical	errors.	Encourage	learners	to	use	future	forms	correctly	and	to	avoid	translating	
directly	from	L1.			
Resources/equipment	needed:	
Coursebook	page	34	
Workbook	page	36	
Board	

UNIT	2	LESSON	B.2	TASKS/ACTIVITIES	
Resources	 Starter	

	
		 1. Ask	learners	what	you	have	to	keep	in	mind	when	buying	a	car.	Elicit:	

speed,	safety,	design,	comfort,	price,	and	the	environment.		
2. Ask	other	questions	to	elicit	more	of	the	vocabulary	from	the	

previous	lesson.		
Feedback	
Learners	answer,	recycling	the	ideas	from	the	previous	lesson,	which	can	be	
written	on	the	board.		

Resources	 Main	activity		

Coursebook	p34	 Speaking:	Activity	4	 
1. Have	learners	look	at	the	list.	Explain	that	learners	will	give	each	factor	

a	number,	1-6,	using	all	six	numbers	and	without	repeating	any	of	
them,	1	being	the	highest	priority	and	6	being	the	lowest.	Stress	that	
this	is	to	be	an	opinion;	no	set	of	answers	is	correct.		

2. Give	learners	a	moment	to	complete	the	exercise.		
3. Have	learners	compare	their	responses	in	groups/pairs.		
4. Elicit	feedback	from	the	class.		

CORE		
Feedback		
If	possible,	have	a	learner	come	to	the	board	and	elicit	the	different	answers	
for	each	category,	tallying	up	how	many	learners	said	what.		



	

	

Answers:		
Learners’	own.		

Workbook	p36	 Language	Tip	
1. Draw	learners’	attention	to	the	Language	Tip	box.		
2. Have	volunteers	read	the	information	out	loud	to	the	class.		
3. Use	checking	questions	to	be	sure	that	learners	have	understood.		
4. Have	learners	look	at	the	adjectives	in	the	box.	Use	checking	

questions	to	be	sure	that	learners	understand	the	meanings	of	the	
words.	Elicit	how	many	syllables	the	adjectives	have	(3-4).	Stress	that	
the	terms	from	the	Speaking	Tip	box	can	only	be	used	with	longer	
adjectives	(technically	two-syllable	adjectives	not	ending	in	–y	and	
adjectives	with	three	or	more	syllables.)		

Workbook	p36	 Workbook:	Activity	4	
1. Draw	learners’	attention	to	the	adjectives	in	the	box.	Ask	learners:	

• Are	the	adjectives	in	the	box	short	or	long?	(long)	
• Can	we	use	the	most/least	with	the	adjectives	in	the	box?	(Yes)	

2. Learners	complete	the	sentences	with	the	correct	adjectives.		
3. Learners	compare	their	answers	in	pairs.		
4. Elicit	feedback.	

DESIRABLE	

Feedback		

Draw/project	the	activity	on	the	board.	Learners	come	up	and	write	in	the	
answers.		
Answers:		
1	important,	2	interesting,	3	beautiful,	4	comfortable,	5	incredible,		
6	generous,	7	expensive,	8	intelligent		

Workbook	p36	 Workbook:	Activity	5		
1. Learners	choose	adjectives	from	the	previous	activity	and	write	five	

sentences.		
2. Learners	compare	their	answers	together.		
3. Elicit	examples	from	the	class.		

DESIRABLE		
Feedback		
Learners	volunteer	answers.		
Answers:		
Learners’	own	answers.		

Coursebook	p34	 Speaking:	Activity	5	
1. Choose	one	of	the	factors	regarding	buying	a	car	from	the	lesson	

(speed,	safety,	the	environment,	etc.)	and	find	a	learner	who	has	given	
this	factor	a	high	or	low	score.	Using	the	first	speech	bubble,	create	a	
sentence	predicting	what	cars	will	be	like	in	the	future	(e.g.	I	believe	
that	speed	will	be	the	most	important	because	people	will	need	to	
travel	longer	distance	in	short	amounts	of	time).		

2. Elicit	more	examples	if	necessary.		
3. In	groups,	learners	discuss	what	cars	will	be	like	in	the	future.		
4. Elicit	feedback.		

CORE	
Feedback	



	

	

Learners	volunteer	answers.	
Answers:	
Learners’	own	answers.		

	 Workbook:	Activity	6	
1. Draw	learners’	attention	to	the	mind	map.		
2. Learners	look	at	the	example	(cost).	Do	another	example	with	learners.		
3. In	groups/pairs,	learners	brainstorm	ideas	about	cars	in	the	future	

using	the	topics	in	the	mind	map.		
DESIRABLE	
Feedback	
Draw	a	mind	map	on	the	board	and	elicit	ideas	from	the	class.		
Answers:	
Learners’	own	answers.		

Coursebook	p34	 Speaking:	Activity	6	
1. Using	ideas	from	the	mind	map,	learners	discuss	the	questions	in	

Activity	6.		
2. Once	ample	time	has	been	allowed	for	discussion	in	groups,	discuss	

ideas	as	a	class.		
DESIRABLE	
Feedback	
Classroom	discussion.	
Answers:	
Learners’	own	answers.		

Resources	 Plenary	
	 Have	learners	mention	the	factor	they	chose	to	be	the	most	important	and	

define	it	(using	ideas	from	the	workbook	activity	in	the	previous	lesson).	
Learning	styles	catered	for	(ü):	
Visual		
ü	

Auditory		
ü	

Read/Write		
ü	

Kinesthetic	
ü	

Assessment	for	learning	opportunities	(ü):	
Observation	
ü	

Learner	self-assessment	
ü	

Oral	questioning	
ü	

Peer	assessment	
ü	

Quiz	 Learner	presentationü	 Written	work	and	
feedback	ü	

Verbal	feedback	
ü	

	



 

 

LESSON PLAN LESSON: C.1 
Teacher: Subject: English 
Grade:  Unit:  Date: 
SKILLS AND UNDERSTANDING 
Learning objectives:  
Listening: To develop learners’ ability 
to listen for key information. 
To understand the use and form of the 
future continuous tense. 

Speaking: To express ideas.  
 

Learning outcomes: By the end of the lesson, learners 
will be able to ...  
• listen to a radio program about technology. 
• listen to identify specific words and key information. 
• talk about technology using the future continuous 

tense. 

Link to prior learning:  
• lexis related to technology; present continuous tense  

 
21st Century Skills:  
Learning and innovation: Reinforce learning to develop, implement, and communicate ideas in 
English effectively.  

 

Key vocabulary:  
wearable, contact lens, jewelry. 

Key expressions/structure: to + infinitive 

Watch Out: Learners might have difficulty identifying will during the listening when it is 
contracted with the subject (for example, I’ll). Direct attention to the Speaking Tip box and explain 
that when speaking we use contractions and it is often difficult to hear will. Allow learners to 
repeat the contractions and use them in the speaking activity. 
 
Resources/equipment needed: 
Coursebook page 37, 38 
Workbook page 39 
Audio Track 9, 10 

UNIT 2 LESSON C.1 TASKS/ACTIVITIES 
Resources Starter 

 
 Direct students’ attention to the photo at the top of the page and ask them to 

speculate in pairs about what is happening. 

Resources Main activity  

Coursebook 
page 37 
 
Audio Track 
9 

Listening: Activity 1 
1 Tell students they are going to listen to a radio show about future technology. Ask 

them to guess what they might hear. Reveal that the topic of the program is 
wearable technology. Elicit and explain the meaning of wearable technology. 

2 As an extra lead in to the activity, write wearable technology on the board and have 
students write their own examples underneath. 

3 Students circle the items they hear being spoken about. 



 

 

CORE 
Feedback 

Write the items on the board. Ask individual learners to come to the front of the 
board and circle one item. Alternatively, read out each item. Leaners should raise 
their hands if they had circled it during the listening.  

Answers: 

Circle: smart jewelry, sports technology, clothes 
Coursebook 
page 37 
 
Audio Track 
9 

Listening: Activity 2 
1 Tell students to read the questions and fill in any answers they know. 
2 Tell students to listen and write short answers. 
 
CORE 
Feedback 
Allow learners to compare answers before checking as a class.Then, ask for 
volunteers to give their answers to the class 
Answers: 
1 Smart jewelry, 2 Smart t-shirts (more technology is accepted), 3 Smart contact 
lenses. 

Coursebook 
page 37 
 
Audio Track 
10 

Listening: Activity 3 
1 Draw attention to activity 3 and tell students to listen to the excerpt from the 

radio program and fill in the gaps with words from the audio. 
2 Allow learners to speculate in pairs about what could fit in the gaps before 

listening. 
3 Listen and play twice if necessary. 

CORE 
Feedback 
Ask one learner to read the text. When the learner gets to a gap, the rest of the 
class should shout their answer in unison. 
Answers: 
1 using, 2 will, 3 wearing, 4 changes, 5 cold, 6 be 

 Differentiation (support):  
Learners can read the audio script as they listen. 

 Differentiation (stretch): 
Learners can listen and transcribe the audio track as a challenge.  

Coursebook 
page 38 

Speaking: Activity 4 
1 Ask students what technology they would like to try from the radio program. 
2 Put students into groups and ask the class what technologies they think people will be 

using in the future. 
3 Tell students to discuss and write their ideas about school, home, and wearable 

technologies in the boxes. 
4 Ask learners to present their ideas either to the class or the teacher. Groups can 

choose one category or one idea from all categories. 
5 Write “I think we will be using …” on the board and encourage students to include this in 

their presentations. 

CORE 
Feedback 



 

 

Create a pyramid discussion. Ask learners to first share their ideas with one other group.Then 
put four groups together, then do a whole class feedback session. 
Answers: 

Learners’ own. 
Workbook 
page 39 

Workbook: Activity 1 
1 Learners match the words to the definitions. Review vocabulary if necessary.  
 
DESIRABLE 
Feedback 
Write the words and definitions from the activity on the board. Ask individual learners to 
come up to the board and connect the definitions. The rest of the class should correct 
as necessary  
Answers: 
1b, 2d, 3e, 4a, 5c 

Workbook 
page 39 

Workbook: Activity 2 
1 Learners put the words in the correct order to make sentences. 
 
CORE 
Feedback 
Write answers on the board and have students check their own work. 
Answers: 
2 What will people be wearing in the future? 
3 Everyone will be driving flying cars in the future. 
4 People won’t be walking to work or school. 
5 In 10 years we will be studying online. 
6 What will you be doing later today? 
 

Workbook 
page 39 

Workbook: Activity 3 
1 Learners answer questions about themselves. 
2 Ask some of the questions to volunteers and create a class discussion. 
 
DESIRABLE 
Feedback: 
Take note of common errors while monitoring class. Create a class quiz containing 
some of these errors and write it on the board. Learners work in groups to correct 
the errors. 
Answers: 
Learners’ own 
 

Resources Plenary 
 Using common errors observed while monitoring class, create a class quiz and 

write it on the board. Learners work in groups to correct the errors. 
 

Learning styles catered for (ü): 
Visual  
ü 

Auditory  
ü 

Read/Write  
ü 

Kinesthetic 
ü 



 

 

Assessment for learning opportunities (ü): 
Observation 
ü 

Learner self-assessment 
ü 

Oral questioning 
ü 

Peer assessment 
ü 

Quiz Learner presentationü Written work and 
feedback ü 

Verbal feedback 
ü 

 

 

LESSON PLAN LESSON: C.2 
Teacher: Subject: English 
Grade:  Unit:  Date: 
SKILLS AND UNDERSTANDING  
Learning objectives: 
Speaking: To express ideas and 
persuade others. To form future 
continuous sentences. 
Writing: To develop the ability to 
form future continuous sentences. 

Learning outcomes: By the end of the lesson, learners 
will be able to ...  
 
• persuade others to buy a fictional product. 
• understand and form sentences using the future 

continuous tense. 

Link to prior learning:  
• lexis related to technology, present continuous tense 

 
21st Century Skills:  
Learning and innovation: Reinforce learning to develop, implement, and communicate ideas in 
English effectively.  

 

Key vocabulary:  
wearable, contact lens, jewelry 

Key expressions/structure: future continuous tense: will be + verb +-ing 

Watch Out:  
Learners might wonder when to use different future tenses such as will, going to and now the 
future continuous. Depending on the abilities of the learners asking, explain that it depends on 
how you think about the future. For example, if you are talking about a concrete plan you have 
made, you would use going to, if you want to emphasize the continuation of time in the future, 
use the future continuous. For a prediction or a plan made in the moment, use will. Avoid 
mentioning tenses that learners may not have studied. 
Resources/equipment needed: 
Coursebook page 38 
Workbook page 40 
 

UNIT 2 LESSON C.1 TASKS/ACTIVITIES 
Resources Starter 

 
 Write a scrambled sentence on the board about the future (e.g., In 10 years we will 

be using flying cars). Learners work in teams to put the words in the correct order 
and the first team to say the sentence wins. Ask students if they think this is true. 



 

 

Resources Main activity  

Coursebook 
page 38 

Language Focus: Activity 5 
1 Ask students what sentence they said at the start of the lesson to elicit a 
future continuous sentence, and then write it on the board. 
2 Label the parts of speech as a class (verbs, nouns, etc.) underlining or circling 
with different colors. 
3 Ask students in which tense the sentence is written to elicit future continuous 
and then refer students to the Use of English box. 
4 Explain the meaning of future continuous, referring to the box, and elicit 
answers to questions 1-4 regarding negative forms and questions. 
5 Write two negative sentences on the board with won’t and will not. For 
example: We will not be using smartphones and we won’t be using smartphones. 
Ask students how they are different. Have volunteers share their ideas and then 
explain that will not is very formal and is often used for emphasis whereas won’t 
is more natural. 
6 As an extension, ask students to work in pairs and go through the listening 
script underlining all the examples of future continuous that they can find. 
CORE 
Feedback 
Learners peer check. Then, volunteers give their answers to the class. 
Answers: 
1 will not or won’t 
2 will not / won’t + be + verb + -ing 
3 Wh question word + will + subject + be + verb-ing 
4 For example: what will people be wearing in 10 years? 

Coursebook 
page 38 
 
 

Language Focus: Activity 6 
1 Ask students to complete the sentences with their own ideas about the future. 
2 Direct attention to the Speaking Tip box and repeat the different contracted 
forms of will as a class, reminding students to use them when speaking. 
CORE 
Feedback 
Volunteers share their answers with the class. Write examples on the board and 
have students check their own grammar. 
Answers: 
Learners’ own. 

Workbook 
page 40 

Activity 4 
1 Tell students that they are going to play a role-play game where they are selling 
new technology. Provide time to brainstorm ideas in the box provided. 
2 Direct attention to the questions next to A. Explain that everyone will be selling 
technology and will need to answer the questions. Students select one of their 
ideas from their brainstorm box and write their answers for A. 
3 In groups, students take turns “selling” their technology ideas to other members 
of the group using their answers in A. Group members are free to ask questions 
after each presentation. Encourage use of the future continuous sentences to sell 
their ideas (“everyone will be wearing this next year”). 
4 When all group members have presented their ideas, students look at B and 
think about the technology their friends were selling. Tell students to choose one 
that they would like to buy and answer the questions about it. 



 

 

CORE 
Feedback 
Monitor learners, providing assistance where necessary. In addition, take notes on 
common errors, put them on the board and correct them as a class. 
Answers: 
Learners’ own. 
 

Workbook 
page 64 

Activity 5 
1 Learners complete the dialogue with their ideas from Activity 4. 
2 Learners work in pairs and practice their dialogues together. Draw attention to 
the pronunciation of to. Repeat example sentences as a class. 
 
CORE 
Feedback 
Volunteers read dialogues to the class. 
Answers 
Learners’ own 

 Differentiation (support):  
Learners work in pairs for peer support. 

 Differentiation (stretch): 
Encourage learners to ask at least three questions. 

Resources Plenary 
 Writ scrambled words from the recent class vocabulary on the board. Learners 

work in teams to put the letters in the correct order and make words. The first 
team to find the correct words wins. 

Learning styles catered for (ü): 
Visual  
ü 

Auditory  
ü 

Read/Write  
ü 

Kinesthetic 
ü 

Assessment for learning opportunities (ü): 
Observation 
ü 

Learner self-assessment 
ü 

Oral questioning 
ü 

Peer assessment 
ü 

Quiz Learner presentationü Written work and 
feedback ü 

Verbal feedback 
ü 

 



 

 

LESSON PLAN LESSON: D.1 

Teacher: Subject: English 

Grade: 9 Unit: 2 Date: 

SKILLS AND UNDERSTANDING 
Learning objectives: 
Reading: To develop learners’ ability to read a text and 
identify 
author’s arguments and supporting facts. 
Writing: To take notes on a text to identify author’s 
opinion and supporting facts. 

Learning outcomes: By the end of the lesson, learners 
will be 
able to ... 
• read an opinion text on the environmental dangers of 
mining for 
precious metals and identify text type. 
• identify an author’s thesis statement in a text. 
• identify an author’s opinion and supporting facts in a 
text about 
the dangers of mining for precious metals. 

Link to prior learning: linking words, adverbs, lexis of the environment 
21st Century Skills: Learning and Innovation Skills: Reinforce creative thinking activities, such as brainstorming, and 
introduce jigsaw, gallery walks to facilitate an understanding of each other’s ideas and to enhance communication skills 
in English (reading, speaking, listening, and writing). 
Key vocabulary: valuable, mining, precious metals, erosion, toxic, polluting, regulations, thesis statement 
Key expressions/structure: leading adverbial phrases; according to 

Common misconceptions for learners, ways of identifying these, and techniques for addressing these misconceptions: 
Learners may have difficulty separating a thesis statement from an opinion in a supporting paragraph. Point out to 
learners that a thesis statement always comes in the introduction to the paragraph and states the overall theme of the 
paper, including points that the author will use to support their ideas. 
Resources/equipment needed: 
Coursebook pages 41 
Workbook page 43 
Board 

UNIT 2 LESSON D.1 TASKS/ACTIVITIES 

Resources Starter 

 

Coursebook page 
41 

Ask learners to look at the picture in the text. Elicit what is happening (mining). Ask learners what 
types of things people mine. 

Resources Main activity  

Coursebook page 
41 

Reading: Activity 1 
1 Draw learners’ attention to the rubric and the photos. 
2 Put learners in pairs. Explain to learners that they should predict what the article will be about. 
3 Give learners 2 – 3 minutes to complete the activity. 
 
CORE 
Feedback 
Bring the class together. Elicit ideas from pairs, and write the ideas on the board. Keep this on the 
board and check predictions after they finish Activity 2. 
Answers 
Learners’ own answers 



 

 

Coursebook page 
41 

Reading: Activity 2 
1 Elicit the difference between an “informative text” and an “opinion text.” (An information text 
does not make an argument; it provides facts on a specific topic. An opinion text states the 
author’s opinions and supports it with arguments.) 
2 Ask learners to read the direction line. Explain that they should only read the first part of the 
text. They should 
have a reason for their answer. 
3 Give learners a time limit of three minutes to complete the task. 
 
CORE 
Feedback 
Elicit the answer from the class. Ask them how they know it is an opinion text (states “in my 
opinion”, makes an 
argument, etc.). 
Answers: 
Author’s opinion 

 Differentiation activities (Support): 
Put learners in mixed ability pairs and ask them to underline the section where they found the 
answer. 

Coursebook page 
41 

Reading: Activity 3 
1 Tell the learners that they will be reading only the first part of the text again. 
2 Before learners begin, ask them to read the “vocab” box. Explain to them that a thesis 
statement is a sentence that has the author’s opinion and gives an outline of the arguments the 
paper will make. 
3 Ask an individual learner to read the rubric. Explain to learners that there are two parts of the 
task (underline the statement, find the two supporting arguments). 
 
CORE 
Feedback 
Ask an individual learner to read the thesis statement. Then, ask another learner to read the two 
arguments. 
Answers: 
(Opinion): In my opinion, right now mining for precious metals is dangerous to the environment 
because it destroys animal habitats and pollutes water and air supplies with toxic material.; 
(three arguments): it destroys animal habitats, creates erosion and pollutes water and air supplies 

Workbook page 43 Workbook: Activity 1 
1 Put learners in pairs. 
2 Ask them to use the bold words in the text on page 41 to help them unscramble the key 
vocabulary words. 
3 After learners have unscrambled the words, they should match them to their definitions. 
 
CORE 
Feedback 
First, ask learners to read the correct word. Then, ask another learner to read the correct 
definition. 
Answers: 
1 polluting, G, 2 precious metals, D, 3 regulations, F, 4 valuable, E, 5 mining, B, 6 erosion, C, 7 
toxic, A 

Workbook page 43 Workbook: Activity 2 
1 Ask learners to work individually. 
2 Learners should use the words from Activity 1 to complete the sentences in the speech 
bubbles. Point out that two speech bubbles have two answers. 
 
DESIRABLE 
Feedback 
Ask individual learners to read out the sentences. 
Answers: 
1 mining, 2 toxic, 3 Precious metals, 4 regulations, 5 polluting, 6 Erosion, 7 valuable 



 

 

 Plenary 

 Think of an opinion essay prompt or use the prompt below: 
• Studying space is very important for our future. 
Work together to elicit a thesis statement as a class. 

Learning styles catered for (9): 

Visual  

9 

Auditory  

 

Read/Write  

9 

Kinesthetic   

9 

Assessment for learning opportunities (9): 

Observation Learner self-assessment  Oral questioning  Peer assessment 

Group discussions Comparing to classmates 

writing 

Written work and 

feedback 

Verbal feedback 

Standards/SLOs.  

  

LESSON PLAN LESSON: D.2 

Teacher: Subject: English 

Grade: 9 Unit: 2 Date: 

SKILLS AND UNDERSTANDING 
Learning objectives: 
Writing: To develop learners’ ability to write notes on an 
unfamiliar topic and use them to answer questions. 
Reading: To develop learners’ ability to read a text for 
specific information 

Learning outcomes: By the end of the lesson, learners 
will be 
able to ... 
• read a text and write notes on key information. 
• complete a jigsaw reading exercise by using notes on a 
reading 
to answer a partner’s questions. 

Link to prior learning: linking words, adverbs, lexis of the environment, lexis of mining 
21st Century Skills: Learning and Innovation Skills: Reinforce creative thinking activities, such as brainstorming, and 
introduce jigsaw, gallery walks to facilitate an understanding of each other’s ideas and to enhance communication skills 
in English (reading, speaking, listening, and writing). 
Key vocabulary: valuable, mining, precious metals, erosion, toxic, polluting, regulations, thesis statement 
Key expressions/structure: leading adverbial phrases; according to 

Common misconceptions for learners, ways of identifying these, and techniques for addressing these misconceptions: 
Some learners may struggle with paraphrasing notes in longer and more complicated texts. Explain to learners that 
paraphrasing should just be short notes that will help them remember key pieces of information in a text. There is no 
strict rule on how to paraphrase when taking notes. 
Resources/equipment needed: 
Coursebook page 42 
Workbook page 44 
Board 



 

 

UNIT 2 LESSON D.2 TASKS/ACTIVITIES 

Resources Starter 

 

 1 Ask learners to name some of the environmental issues from mining that were discussed in the 
previous class (loss of animal habitat). 
2 Remind learners of the thesis statement and point to the pictures in the next pair of readings. 
Ask learners what they might be about (water and air pollution). 

Resources Main activity  

Coursebook page 
42 

Reading: Activity 4 
1 Ask learners to look back at their notes on page 41. Ask learners how they knew information 
was a fact(evidence from a reliable source). 
2 Ask learners to circle the phrases that helped them understand that something was a reliable 
source. 
3 After learners have circled the correct answer, point them to the Language Tip box. Have one 
individual learner read through it. 
*Note that learners will have more in depth practice with this language point in the next class. 
 
CORE 
Feedback 
Ask individual learners to read out the answer. Ask learners if they know any other words that 
help provide factual 
evidence, or cite a source (i.e., as stated by …, argues that …, someone says …). 
Answers: 
According to. 

Workbook page 43 Workbook: Activity 3 

1 Draw learners’ attention to the rubric and the first question. 
2 Explain to learners that they need to rewrite the sentences using ‘according to’. Tell learners 

that there are more than one options for each sentence. 
3 Do the first question together as a class: 

According to Reem mining harms many animals every year. 
Mining harms many animals every year according to Reem. 

4 As learners to complete the activity together. 

DESIRABLE 
Feedback 
Put learners in pairs to check answers. Then, ask individual learners to come to the front of the 
board and write their sentences. As a class, check these answers to see if they are correct. 
Answers: 
1 According to Reem mining harms many animals every year./Mining harms many animals every 
year according to Reem.; 2 According to Narjes, governments are making new regulations to 
protect the environment./Governments are making new regulations to protect the environment 
according to Narjes.; 3 According to Bader, people need to be careful about using products with 
precious metals./ People need to be careful about using products with precious metals according 
to Bader.; 4 According to Ali studying environmental science is very important for our future./ 
Studying environmental science is very important for our future according to Ali. 
 

 Differentiation Activities (Support): 
Work with learners as a class, looking at the first two example sentences. Elicit the answer as a 
class (#2 is a thesis statement). Then, ask learners to find the other statement from the two 
remaining sentences. 



 

 

 Differentiation (Stretch): 
Give learners the following prompt: “Which type of renewable energy is the best for our future?” 
Ask them to write a simple thesis statement with an argument and two supporting ideas. 

Coursebook page 
42 

Language Tip Box 
1 Draw learners’ attention to the Language Tip Box. 
2 Explain to learners: ‘We can use comparative adjectives with infinitives when we want to 
compare actions. 
’ 
For example: 
It is easier to study when you take notes. 
 

Coursebook page 
42 

Workbook: Activity 4 
1 Tell learners that they will practice taking notes. Explain that the text is an excerpt from the 
article they read in the previous class. 
2 Learners should complete the task individually. 
3 Point out that they should use three words or less to complete the notes. They should not 
simply copy the text, they should try to use their own words. 
 
CORE 
Feedback 
Put learners in pairs to check their answers. Note that there are multiple answers that are 
possible for each blank. Learners should check to see if their partners answers makes sense and 
do not exceed the three word limit. Elicit 
full class feedback. After learners have written the correct answers, read through the Writing Tip. 
Explain to learners that when taking notes, the most important thing is that they understand 
what they are writing. This will help them study later. Paraphrasing is just a way of writing 
something to make it clearer. They should aim to write notes that summarize the main ideas. 
Answers: 
(Suggested answers) 
1       UAE Habitat Society, stable environment 
2       layers of earth 
3       the Earth’s surface, plants and trees 
5 powerful pumps 
6 Erosion 

Workbook page 44 Reading: Activity 5, Workbook: Activity 5. 
1 Tell learners that they will be practicing their note taking skills. 
2 Put learners in pairs, one learner is “A”, the other “B”. 
3 Tell learners that they will be doing a “jigsaw reading.” Assign one learner to each text. Tell 
learners that they should take notes in the section labeled “Workbook: Activity 5”. 
4 Give learners 10-15 minutes to complete the text. Remind learners that they should be writing 
key information in note-taking form, not just the complete text. 
*If learners do not have a Workbook, they can take notes on a separate piece of paper. 
 
CORE 
Feedback 
Monitor learners, providing assistance as necessary. Put learners in pairs to compare notes. This 
will help weaker 
learners write fuller, more comprehensive notes. 
Answers: 
Learners’ own. 

Coursebook 

page 44 

Reading: Activity 6 
1 After the learners have taken notes, ask them to cover the readings with a piece of paper. 
2 Explain to learners that the learner who read the section “A” text needs to answer questions 4-
6, and learner “B” needs to answer 1-3. 
3 Learners should ask each other the questions, and their partner should answer using their 
notes. 



 

 

 
CORE 
Feedback 
After learners have completed the task, ask them to look at the text that they did not write. They 
should compare 
their answers with the ones used from their partners notes. 
Answers: 
(Student B) 1 thousands of years old, 2 toxic material, 3 the machines used for mining 

(Student A) 1 chemicals, 2 small, man-made lakes, 3 people become ill 

 Differentiation Activities (Support): 
If learners need help, ask them to answer their own set of questions before they ask their partner 
for the other half of the answers. This will facilitate the speaking aspect of the activity. 

 Differentiation Activities (Stretch): 
Ask learners to think of more questions to complete the note-taking aspect of the activity in 5-7 
minutes. 

 Plenary 

 1 Put learners in pairs. Ask them to think about all the arguments in the readings (if necessary, 
review the three arguments with learners: loss of animal habitat, water pollution and air 
pollution.)  

2 Explain to learners that they should tell their partners whether they agree or disagree with 
the opinions in the text. They should also say which of the three arguments they believe are 
the strongest. 

3 Bring the class together and have a class discussion using the learners’ ideas. 
 

Learning styles catered for (9): 

Visual  

9 

Auditory  

 

Read/Write  

9 

Kinesthetic   

9 

Assessment for learning opportunities (9): 

Observation Learner self-assessment  Oral questioning  Peer assessment 

Group discussions Comparing to classmates 

writing 

Written work and 

feedback 

Verbal feedback 

Standards/SLOs.  

  

 

 

 



	

	

LESSON	PLAN	 LESSON:	E.1	
Teacher:	 Subject:	English	
Grade:	9	 Unit:	2	 Date:	
	
SKILLS	AND	UNDERSTANDING		
Learning	objectives:		
Reading:		
To	develop	learners’	ability	to	read	
for	key	details/research.		
To	develop	learners’	ability	to	
formulate	a	proper	introduction	
paragraph.		

	

	
Learning	outcomes:	By	the	end	of	the	lesson,	
learners	will	be	able	to	...		
•	be	aware	of	what	renewable	resources	are.		
•	notice	features	of	reporting	phrases	and	how	to	use	
them	in	opinion	writing.		
•	become	familiar	with	the	features	of	a	properly	
constructed	introduction	paragraph.		

	

	
Link	to	prior	learning:		
•	lexis	related	to	climate	change	and	sources	of	renewable	energy		
•	functional	language	reporting	phrases		
21st	Century	Skills:		
Learning	and	Innovation:	Master	learning	to	articulate	thoughts	and	ideas	in	English	using	oral,	
written,	and	non-verbal	communications	skills	with	diverse	groups	of	students.		

	

	
Key	vocabulary:	renewable,	emissions,	clean	energy,	eco-friendly,	solar	panels,	wind	turbine,	
waves,	pollution		
Key	expressions/structure:	phrases	for	circumlocution:	according	to	…,	As	stated	by	…,	…	says	
…		

	

	
Common	misconceptions	for	learners,	ways	of	identifying	these,	and	techniques	for	
addressing	these	misconceptions:		
Learners	may	think	that	learning	these	functional	phrases	is	pointless	since	surely	it	would	be	
better	to	spend	their	time	learning	the	lexical	items	they	want	to	remember.	However,	explain	
how	even	native	speakers	forget	the	specific	thing	or	concept	they	want	to	talk	about,	so	
learning	these	phrases	will	increase	their	fluency	and	will	help	them	greatly	in	any	speaking	
exams	they	may	undertake	in	the	future.		

	

Resources/equipment	needed:	
Coursebook	page	45	
Workbook	page	47		
Board	

UNIT	2	LESSON	E.1	TASKS/ACTIVITIES	
Resources	 Starter	

	
Coursebook	
page	45	

	
1	Put	learners	into	groups.		
2	Learners	discuss	starter	questions.			
3	Have	learners	really	consider	the	world	that	“may”	exist	in	the	future,	
specifically	related	to	climate	change/the	causes	and	effects/solutions,	etc.		
Feedback		
Learners	share	their	ideas	and	responses	with	the	class.		

	

Resources	 Main	activity		



	

	

Coursebook	
Page	45	

Reading:	Activity	1	
1. Have	learners	find	a	partner.	
2. Learners	read	the	three	opinion	texts	and	select	the	sentence	that	

describes	each	text.	
3. Instruct	learners	to	read	quickly	for	gist.	

	
CORE	
	
Feedback	
Check	as	a	class,	writing	any	key	vocabulary	or	ideas	on	the	board	
	
Answers:		
1. c	
2. b	
3. a	

		
	

	 	
Differentiation	activities	(Support):		
•	Have	learners	work	with	a	stronger	partner/partners.		
•	Learners	can	follow	along	while	the	teacher	reads	the	three	opinion	texts.		

	

	 	
Differentiation	activities	(Stretch):		
Learners	can	do	a	role-play	activity,	if	time	permits,	where	they	each	ask	each	
other	questions	about	each	opinion	text.		

	

Coursebook	
Page	46	

Reading:	Activity	2		
1. Learners	will	remain	with	partners.	
2. Direct	learners’	attention	to	the	three	opinion	texts	again.	
3. Learners	will	underline	the	reasons	why	the	speaker	thinks	that	

renewable	energy	source	is	the	best	for	the	world.	
	
CORE	
	
Feedback	
Check	as	a	class,	writing	any	key	vocabulary	or	ideas	on	the	board	
	
Answers:		
A. Nowadays,	finding	a	good	source	of	renewable	energy	is	important.	I	

think	that	wind	energy	is	the	best	form	of	renewable	energy.	Wind	
power	uses	the	wind	to	create	electricity,	and	electric	power	is	
created	by	the	wind	turbines.	This	type	of	renewable	energy	is	great	
for	many	reasons.	First	of	all,	in	my	opinion,	wind	energy	is	the	best	
source	for	us	because	it	doesn’t	pollute	the	air	like	power	plants.	I	
believe	power	plants	use	dangerous	fossil	fuels	that	can	cause	many	
health	problems	like	asthma.	To	sum	up,	I	believe	as	long	as	there	is	
enough	wind	blowing,	then	the	more	the	turbines	will	create	useful	
electric	energy	for	us	all.	

B.	Some	people	might	think	that	finding	a	good	source	of	renewable	
energy	is	too	difficult.	However,	If	you	think	about	the	size	of	our	oceans	



	

	

you	must	agree	that	wave	power	is	the	best	form	of	renewable	energy.	
Basically,	wave	power	is	the	transport	of	energy	by	waves	to	generate	
electricity.	Electric	power	is	created	when	ocean	water	is	pumped	into	
machines,	and	the	stronger	the	waves,	the	more	power	that	is	created.	In	
my	opinion,	wave	power	is	the	best	form	of	renewable	energy	because	it	
is	pollution	free	and	there	is	plenty	of	water	around	the	world	for	
everyone	to	benefit	from	it.	In	addition,	the	best	thing	about	using	wave	
power	is	that	it	will	never	run	out.	
C.	Today,	it	is	so	important	to	find	a	reliable	source	of	renewable	energy.	
I	believe	that	getting	energy	from	the	sun	is	the	best	option	for	us.	First	
of	all,	we	should	all	consider	using	solar	power	to	get	the	energy	we	need	
in	our	daily	lives.	Solar	power	is	when	energy	from	the	sunlight	is	
converted	into	electricity.	I	think	we	can	easily	use	solar	panels	to	capture	
the	sunlight,	in	order	to	produce	power.	The	reason	I	think	that	solar	
power	is	the	best	type	of	clean	energy	is	because	it	is	pollution	free.	In	
addition,	the	sun	rises	every	day	and	that	will	allow	us	to	always	be	able	
to	produce	electric	energy.	
	

	
	 	

Differentiation	activities	(Support):		
1	Have	learners	work	with	a	stronger	partner/partners.		
2	Learners	can	follow	along	while	the	teacher	reads	the	text/encouraging	
learner	feedback.		

	

	 	
Differentiation	activities	(Stretch):		
Write	answers	on	the	board	and	discuss	as	a	class.		

	

Workbook	
Page	47	

Workbook:	Activity	1	

1. Direct	learners’	attention	to	the	words	in	the	box.	
2. Learners	match	each	word	from	the	box	with	the	correct	definition.	
	
CORE	
	
Feedback	
Check	as	a	class,	writing	any	key	vocabulary	or	ideas	on	the	board	
	
Answers:		
1. renewable	
2. emissions	
3. eco-friendly	
4. solar	panels	
5. wind	turbine	
6. waves	
7. pollution	

	
	 	

Differentiation	activities	(Support):		
1	Learners	can	work	with	a	stronger	partner.		



	

	

2	Go	through	each	word,	and	have	students	find	the	definitions	of	each	in	a	
dictionary.	Share	answers	with	the	class.		

	

	 	
Differentiation	activities	(Stretch):		
Ask	learners	to	test	each	other,	in	pairs.	One	learner	closes	their	book	while	
the	other	reads	out	a	definition	and	the	other	gives	the	correct	answer.			

	

Workbook	
Page	47	
	

	
Workbook:	Activity	2			
1	Have	learners	find	a	partner.		
2	Direct	learners’	attention	to	the	sample	introduction	reading.		
3	Learners	will	underline	the	reporting	phrases	they	see.		
4	Learners	can	take	turns	reading	the	text	to	each	other,	gathering	ideas	on	
the	features	needed	in	an	introduction	paragraph.		

DESIRABLE		

Feedback		

Check	as	a	class,	writing	any	key	vocabulary	or	ideas	on	the	board.		

Answers:		

According	to	…,	As	stated	by	…,		
	
	

	 	
Differentiation	activities	(Support):		
1	Have	learners	work	with	a	stronger	partner/partners.		
2	Learners	can	follow	along	while	the	teacher	reads	the	text/encouraging	
learner	feedback.		

	

	 	
Differentiation	activities	(Stretch):		
Write	answers	on	the	board	and	discuss	as	a	class.		

	

Resources	 Plenary	
	 Play	a	game	of	‘hot	seat’	using	the	vocabulary	from	Workbook	Activity	2.		

	
	

Learning	styles	catered	for	(ü):	
Visual		
ü	

Auditory		
ü	

Read/Write		
ü	

Kinesthetic	
ü	

Assessment	for	learning	opportunities	(ü):	
Observation	 Learner	self-assessment		 Oral	questioning	

	
Peer	assessment	
	

Quiz	 Learner	presentation	 Written	work	and	
feedback		

Verbal	feedback	
	

	

	

	

	



	

	

	

LESSON	PLAN	 LESSON:	E.2	
Teacher:	 Subject:	English	
Grade:	9	 Unit:	2	 Date:	
	
SKILLS	AND	UNDERSTANDING		
Learning	objectives:		
Reading:		
To	develop	learners’	ability	to	read	
for	key	details/research.		
To	develop	learners’	ability	to	
formulate	an	introduction	
paragraph.		

	

	
Learning	outcomes:	By	the	end	of	the	lesson,	
learners	will	be	able	to	...		
•	be	aware	of	what	renewable	resources	are		
•	notice	features	of	reporting	phrases	and	how	to	use	
them	in	opinion	writing.		
•	become	familiar	with	the	features	of	a	properly	
constructed	introduction	paragraph.		

	

	
Link	to	prior	learning:		
•	lexis	related	to	climate	change	and	sources	of	renewable	energy		
•	functional	language;	reporting	phrases		
21st	Century	Skills:		
Learning	and	Innovation:	Master	learning	to	articulate	thoughts	and	ideas	in	English	using	oral,	
written,	and	non-verbal	communications	skills	with	a	diverse	groups	of	students.		

	

	
Key	vocabulary:	renewable,	emissions,	clean	energy,	eco-friendly,	solar	panels,	wind	turbine,	
waves,	pollution		
Key	expressions/structure:	phrases	for	circumlocution:	according	to	…,	As	stated	by	…	,	…	says	
…	

	

	
Common	misconceptions	for	learners,	ways	of	identifying	these,	and	techniques	for	
addressing	these	misconceptions:		
Learners	may	think	that	learning	these	functional	phrases	is	pointless	since	surely	it	would	be	
better	to	spend	their	time	learning	the	lexical	items	they	want	to	remember.	However,	explain	
how	even	native	speakers	forget	the	specific	thing	or	concept	they	want	to	talk	about,	so	
learning	these	phrases	will	increase	their	fluency	and	will	help	them	greatly	in	any	speaking	
exams	they	may	undertake	in	the	future.		

	

Resources/equipment	needed:	
Coursebook	page	45	&	46	
Workbook	page	47	&	48	
Board	
	
UNIT	1	LESSON	E.2	TASKS/ACTIVITIES	
Resources	 Starter	

	
Coursebook	
page	45	

	
1.		Put	learners	into	groups.		
2.		Learners	discuss	starter	questions	again	and	the	image	of	the	hour	glass.		
3.		Have	learners	continue	to	consider	the	world	that	“may”	exist	in	the	future,	
specifically	related	to	climate	change/the	causes	and	effects/solutions,	etc.		
	
Feedback		



	

	

Learners	share	their	ideas	and	responses	with	the	class.		

	

Resources	 Main	activity		

Coursebook	
Page	46	

	
Writing:	Activity	3		

1. Learners	will	remain	with	partners.	
2. Direct	learners’	attention	to	the	following	question;	Why	is	

renewable	energy	a	good	way	to	provide	power?	
3. Learners	will	discuss	and	brainstorm	the	question.	
4. In	addition,	encourage	learners	to	gather	specific	ideas	of	why	

renewable	energy	is	important	for	us.	
	
CORE	
	
Feedback	
Check	as	a	class,	writing	any	key	vocabulary	or	ideas	on	the	board	
	
Answers:		

	 Learners’	own	work,	however	the	following	examples	are	accepted.	
- It	a	clean	and	pollution-free	way	for	creating	power/energy.	
- Natural	resources	will	always	be	here	on	earth	for	us	to	use.	
- Etc.	

	
	

	 Differentiation	activities	(Support):		
Put	learners	in	mixed	ability	groups.		
	

	 Differentiation	activities	(Stretch):		
Ask	learners	what	else	could	be	added	to	the	amusement	park.	

	

Workbook	
Page	48	
	

Workbook:	Activity	3		
1. Learners	will	remain	with	partners.	
2. Direct	learners’	attention	to	the	sample	introduction	paragraph	in	

activity	2.	
3. Learners	will	look	at	the	introduction	paragraph	and	label	the	

different	parts.	
	
CORE	
	
Feedback	
Check	as	a	class,	writing	any	key	vocabulary	or	ideas	on	the	board	
	
Answers:		

(a) Opening	statement	
Our	world	is	always	changing,	especially	the	environment.	The	need	
for	us	to	begin	using	renewable	sources	of	energy	is	a	reality	that	
planet	Earth	needs	to	realize.	



	

	

	

(b) General	information	
Oxygen	is	becoming	unhealthy	to	breathe	in,	especially	because	
factories	continue	to	put	bad	emissions	in	the	air,	creating	pollution.	
According	to	many	scientists,	climate	change	is	an	important	problem	

that	we	need	to	solve	and	we	can	all	do	our	part	in	being	eco-friendly.	
It	can	be	a	simple	lifestyle	change	that	can	make	all	the	difference,	like	
turning	off	the	lights	when	we	leave	our	homes	or	riding	on	the	metro	

instead	of	driving	a	car.	We	can	also	begin	to	use	more	renewable	
sources	of	energy,	especially	from	the	three	that	we	all	have	the	most	
access	to;	wind,	water,	and	the	sun.	

	
	
							(c)	Thesis	statement	
Although,	in	this	essay,	I	will	discuss	how,	in	my	opinion,	water	power	
is	the	best	way	for	us	to	be	eco-friendly.	As	stated	by	Ms.	Amina,	she	
believes	water	is	the	most	useful	source	of	renewable	energy	because	
it	is	pollution	free	and	there’s	plenty	of	it	all	over	the	world.	
	

	

Coursebook	
Page	46	
	

	
Writing:	Activity	4	

1. Learners	will	remain	with	partners.	
2. Learners	will	organize	their	ideas	into	the	order	presented	in	their	

opinion	essay.	
3. Encourage	learners	to	copy	the	table	into	their	notebooks	and	fill	it	

out	accordingly.	
4. Learners	will	read	the	three	opinion	texts	and	select	the	sentence	

that	describes	each	text.	
	
CORE	
	
Feedback	
Check	as	a	class,	writing	any	key	vocabulary	or	ideas	on	the	board	
	
Answers:		
Learners’	own	work.	

	
	
	

Workbook	
Page	48	
	

	
Workbook:	Activity	4		
1	Have	learners	work	with	a	partner.		
2	Explain	that	learners	are	going	to	begin	planning	their	introduction	
paragraph.		
3	Have	learners	decide	which	renewable	energy	is	the	best,	in	their	opinion.		



	

	

4	Have	learners	use	the	diagram/planner	with	the	details	of	each	feature	
needed	to	write	a	proper	introduction	paragraph.		
5	Offer	feedback	to	each	student.		

CORE		

Feedback		

Check	answers	as	a	class.		

Answers:		

Learners’	own	work.		
	
	

Workbook	
Page	48	

	
Workbook:	Activity	5		
1	Encourage	learners	to	write	their	own	introduction.		
2	They	will	need	to	use	research	from	the	opinion	texts	in	Activity	1	on	page	
45	to	form	their	opinion	about	which	renewable	resource	is	the	most	useful.		
3	Make	sure	learners	are	using	reporting	phrases.		
4	Offer	feedback.		

CORE		

Feedback		

Check	student	work	and	offer	assistance	where	and	where	needed.		

Answers:		

Learners’	own.		
	

Resources	 Plenary	
	 Partners	read	each	other’s	letters	and	tell	new	partners	what	their	original	

partner	did	at	the	amusement	park.		
	
	

Learning	styles	catered	for	(ü):	
Visual		
ü	

Auditory		
ü	

Read/Write		
ü	

Kinesthetic	
ü	

Assessment	for	learning	opportunities	(ü):	
Observation	 Learner	self-assessment		 Oral	questioning	

	
Peer	assessment	
	

Quiz	 Learner	presentation	 Written	work	and	
feedback		

Verbal	feedback	
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Unit 2 Review 
LESSON PLAN LESSON: 1 

Teacher: Subject: English 

Grade: 9 Unit: 2 Date: 

SKILLS AND UNDERSTANDING 
Learning objectives: 
Review of Unit 2 

Learning outcomes: By the end of the lesson, learners 
will be able to ... 
• review Unit 2. 

Link to prior learning: lexis from Unit 2 
21st Century Skills: Learning and Innovation Skills: Reinforce learning to develop, implement, and communicate new ideas in English to 
others effectively. 

Key vocabulary: lexis from Unit 2 
Key expressions/structure: future continuous 

Common misconceptions for learners, ways of identifying these, and techniques for addressing these misconceptions: Some 
learners may struggle to answer future continuous questions without preparation. One suggestion is to allow learners 2-3 minutes to think of 
questions for Language Focus: Activity 3.Then they should continue the activity by asking their partners the questions and answering using 
their ideas. 

Resources/equipment needed: 
Coursebook page 49 
Board 

UNIT 2 REVIEW LESSON 1 TASKS/ACTIVITIES 

Resources Starter 
 Play a team vocabulary“race” for Unit 2 vocabulary. 

1 Put the learners in teams of 3-4. 
2 Give learners the name of one of the lessons from Unit 2. 
3 Learners have 30 seconds to write as many key vocabulary words related to the topic that they can think of. 
4 After learners have finished, ask them to read their lists. If learners have thought of words that were not key 

vocabulary words but are important words from the lesson, allow the teams to keep the word. 
5 The team with the most unique words wins. 
6 Repeat for at least one other lesson from Unit 2. 

Resources Main activity 

Coursebook page 49 Vocabulary: Activity 1 
1 Remind learners that this is a review, so the vocabulary should be familiar. Briefly review definitions. 
2 Ask learners to complete the activity individually by completing the sentences with the vocabulary 

provided. 
3 Put learners in pairs to check answers. 

CORE 
Feedback 
Elicit full class feedback 
Answers: 
1 wearable, 2 contact lenses, 3 online, 4 jewelry, 5 athletes 

Coursebook page 49 Vocabulary: Activity 2 
1 Review the words in the word bank to check that learners know the definitions. 
2 Ask learners to complete the activity individually by completing the sentences with the vocabulary 

provided. 
3 Put learners into pairs to check answers 

CORE 
Feedback 
Elicit full class feedback 
Answers: 
1 renewable, 2 pollution, 3 solar panels, 4 Wind turbines, 5 waves,,,6 eco-friendly 
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 Differentiation activities (Stretch): Put learners in pairs for support to complete the text. Assign one pair 

member to complete questions 1-3, and the other to complete questions 4-6. 
 Differentiation activities (Stretch): Ask learners to write sentences using the key vocabulary words from the 

activity. 

Coursebook page 49 Language Focus: Activity 3 
1 Review the future continuous with learners. Remind learners that this tense is most commonly used with action 

verbs. 
2 Put learners in pairs. Ask learners to use context to help them match the two sentence halves. 

CORE 
Feedback 
Read the first half of the sentence, then ask learners to complete the sentence with the correct matching half. 
Answers: 
1 F, 2 E, 3 C, 4 D, 5 A, 6 B 

Coursebook page 49 Language Focus: Activity 4 
1 Ask learners to complete the task individually by completing the sentences with the future 

continuous form of the verbs provided. 
2 Put learners in pairs to check their answers. 

CORE 
Feedback 
Elicit full class feedback 
Answers: 
1 will be playing, 2 will be teaching, 3 won’t be coming, 4 will be walking, 5. won’t be going 

Coursebook page 49 Language Focus: Activity 5 
1 Put learners into pairs. 
2 Ask each learner to ask their partner the bulleted questions. 
3 Learners should answer using the future continuous. 
4 Give learners 7-10 minutes to complete the task. 

CORE 
Feedback 
Ask learners to share their answers with another pair. 
Answers: 
Learners’ own. 

 Differentiation activities (Support): Brainstorm ideas for the first two questions as a class. Learners may use 
these ideas in their conversations. Learners should think of their own ideas for the last two bullet points. 

 Differentiation activities (Stretch): Encourage learners to add additional information for their questions. 
Learners asking the questions can ask follow-up questions to initiate conversation. 

 Plenary 

 Ask learners to share interesting answers from Language Focus: Activity 5. 

Learning styles catered for (✓): 

Visual ✓ Auditory Read/Write ✓ Kinesthetic ✓ 

Assessment for learning opportunities (✓): 

Observation Learner self-assessment Oral questioning Peer assessment 

Group discussions Comparing to classmates writing Written work and feedback Verbal feedback 
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Unit 2 Review 
LESSON PLAN LESSON: 2 

Teacher: Subject: English 

Grade: 9 Unit: 2 Date: 

SKILLS AND UNDERSTANDING 
Learning objectives: 
Review of Unit 2 

Learning outcomes: By the end of the lesson, learners will be 
able to ... 
• review Unit 2. 

Link to prior learning: lexis from Unit 2 
21st Century Skills: Learning and Innovation Skills: Information, Media, and Technology Skills: Reinforce learning to develop, implement and 
communicate new ideas in English to others effectively. 

Key vocabulary: lexis from Unit 2 
Key expressions/structure: future continuous 

Common misconceptions for learners, ways of identifying these, and techniques for addressing these misconceptions: Some 
learners may struggle to write useful notes from the text. Remind learners that they should look for key words and main ideas that 
summarize small sections of the text.That will help them write effective notes. 

Resources/equipment needed: 
Coursebook page 50 Board 

UNIT 2 REVIEW LESSON 2 TASKS/ACTIVITIES 

Resources Starter 
 Read out definitions of key vocabulary words from Lesson 1. Learners use the words in a sentence.To make the 

starter more interactive, put the class in teams. 
1 Read a definition of a word to the team. 
2 The team has 30 seconds to decide on the correct key vocabulary word. 
3 Each team gets one point for a correct answer. 
4 If a team does not get the correct answer, the question goes to the next team.They get 15 seconds to take the 

point. If they cannot answer, then they get their own question and a 30 second time limit. 
5 Keep track of points on the board. 

Resources Main activity 

Coursebook page 50 Writing: Activity 6 
1 Ask learners to review what makes good notes. Remind learners that they should try to paraphrase longer texts 

to make them easier to understand. Ultimately, learners should understand that notes should make sense to 
them; they are an important study tool. 

2 Ask learners to cover the short answer questions in Activity 7. Learners will use their notes to compete the 
questions. 

3 Ask learners to read the text and take notes. 

CORE 
Feedback 
Monitor learners, providing support where necessary. 
Answers: 
Learners’ own. 

 Differentiation activities (Support): Put learners in pairs and divide the text between them.Then, allow them to 
collate their notes. 

 Differentiation activities (Stretch): Give learners a time limit of 4-5 minutes.This will encourage learners to be 
more efficient in their note taking. 



TEATEACHERSCHERS 
BOOKBOOK UnitUnit 21 

TEACHER’S GUIDE Unit 2 

53 

 

 

 
Coursebook page 50 Writing: Activity 7 

1 Ask learners to cover the reading.They should uncover the questions. 
2 Ask learners to use their notes to answer the questions. 

CORE 
Feedback 
Elicit full class feedback 
Answers: 
1 the hyperloop, 2 1,000 kilometers per hour, 3 4-6 passengers, 4 Dubai and Abu Dhabi, 5 12 minutes 

 Differentiation activities (Support): Put learners in mixed-ability pairs to answer the questions.This will put 
stronger learners with more complete notes together with weaker learners whose notes might not be as complete. 

 Differentiation activities (Stretch): Ask learners to look back at the text and write two more questions.Then, ask 
learners to exchange their texts with a partner. 

 Learner self assessment 

 Plenary 

 Ask learners to read their notes to the class. Learners should demonstrate an ability to summarize the key 
information. 

Learning styles catered for (✓): 

Visual Auditory Read/Write ✓ Kinesthetic 

Assessment for learning opportunities (✓): 

Observation Learner self-assessment Oral questioning Peer assessment 

Group discussions Comparing to classmates writing Written work and feedback Verbal feedback 

 


